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Abstract
The development of a student’s creativity is an actual task of modern pedagogy. Creative educational environment should be a 
student-oriented space possessing the ability of self-organization. Thus, we have worked out Reflective and Creative Approach 
(RCA) for teaching medical students English. We have shown the variations of interactions of reflection and creativity forming
the well-developed reflective and innovative process. RCA’s efficiency has been proved by the interrelation of creativity’s 
manifestations, reflective culture’s components and intercultural competence’s components formed in the process of studying a
foreign language.
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Foreign language, a compulsory subject at the Russian universities (including medical ones), requires 
scientifically based projecting of the educational process. The development of methodology in the different spheres 
of thinking and activity provides us with numerous pedagogical approaches. This article presents the results of the 
theoretical study of the aspects of Reflective and Creative Approach (RCA) worked out by us and combining, at the 
first glance, the opposite concepts, such as reflection and creativity. The unity of applied aspects of reflection and 
creativity in teaching practice provides optimization of the scientific and methodological activity of a teacher and 
improvement of the quality of training the future specialists.
In modern pedagogy, there is a large number of theoretic researches of reflection and creativity, but the empiric 
evidence of their application in teaching is lacking. There is a need to establish certain relations between the 
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characteristics of reflection and creativity. The knowledge of these correlations is helpful for improving teaching the 
students of non-linguistic university a foreign language.
In the process of working out the theoretical and methodological basis of RCA, we were taking into account the 
dialectic relationship of reflection and creativity: not focusing on each of them, but using each according to its 
abilities in various didactic purposes and achieving the complex result of learning. Comparison of the categories 
under study allows us to establish a reliable relationship between their characteristics and components.
The specific character of RCA is determined by the uniqueness of both the reflective skills and the demand for 
creativity in students. Reflection is viewed by us as the basis of creativity and the mechanism allowing the subject of 
education to make a creative product, to evaluate its novelty and to define the prospects of the further development. 
Both reflection and creativity are integrated and interdisciplinary constructs. That is why working out the theoretical 
and practical mechanisms, balancing and optimizing the usage of both reflective and creative educational 
technologies becomes necessary.
We have made an attempt of working out the theoretic postulates, indicating the existence of the dependencies 
between the components of reflective culture and the parameters of creativity, and the basis for studying the relations 
between the levels of manifestation of the reflective culture of a future specialist and the manifestations of the 
structural organization of his applied creativity.
While studying the integration of reflection and creativity, we begin to understand that there are certain 
difficulties which we need to overcome for the further constructive implementation of RCA in the educational 
environment of a university. Reflection, equally with creativity, is characterized by the rather expressed uncertainty 
of its conceptual status and the place in the system of psychological and pedagogical concepts. The source of the 
basic difficulties of the theoretic development of RCA is the insufficient development of methodical (and 
methodological) aspects of the problem, the lack of experimental methods of its study and the insufficient 
involvement in the applied pedagogy. The first of the problems mentioned above is fundamentally important as 
practical implementation of RCA depends on its solving. Development of methodology of the implementation of 
RCA can be implemented only in the integrated and systematic research.
In the existing pedagogical practice, a teacher in most cases does not make any reflective actions and does not 
form these skills in the students, or does it unconsciously, spontaneously, without clearly defined goals and criteria, 
that is, does not possess the skills of reflective culture. The reflective component becomes very important in a 
creative educational environment. In the process of reflection, both a teacher and the students should ask themselves: 
what, how and why they were doing (what was their creative activity at the class), what is the cause of certain 
academic achievements or lack of knowledge and skills. First, it is necessary to analyze the level of advancement in 
the mastery of educational material, formation of the skills of the aimed search of the means for solving the arising 
problems, and the interaction of students with each other and with the teacher. Systematic monitoring of the 
educational activity, its reflection and timely creative pedagogical correction is an important precondition for 
improving the quality of teaching.
Thus, reflection and both a student’s and a teacher’s awareness of their own creative qualities, determine the 
achievement of the best results in the educational process. The problem of reflective conditionality of a personality’s 
creative abilities assumes personal development of the subjects of pedagogical process.
The evidence of the actuality of the theoretic understanding of the synergetic interaction of reflection and 
creativity can be explained as follows. Creative structures and reflexive structures are the overlapping sets. If 
reflexive structures are endowed with mechanisms of the effective competition and/or cooperation in the existing 
world, creative structures, moreover, are able to change the ‘rules of the game’, that is, to create the external and 
internal worlds.
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Returning to the peculiarities of foreign language teaching, we can say that for its mastering at the mental level a 
student needs the elements of both convergent and divergent thinking in different proportions. Reflection brings the 
elements of the convergent thinking to the creative structures of thinking, in particular, divergent thinking, 
structuring and organizing the progression of creativity.
We have identified the variations of interaction of creativity and reflection that has allowed us to form the 
variations of a person’s reflective and creative position. The kinds of a person’s reflective and creative position are 
presented in the figure 1.
Variation 1 shows a fragmentary interaction between reflection and creativity and the absence of both reflective 
and creative skills. 
Variation 2 represents an attempt of synthesis, the initial stage of the process of the development of reflective and 
creative skills. We observe a low level of the development both reflective and creative competences in a person. 
Variation 3 shows the relatively well-established reflective and innovative process - the development of a 
student’s critical and reflective way of thinking, the availability of reflective competence, facilitating creative 
approach to the educational activity. Reflection and creativity, influencing one’s personality, form a creative 
person’s uniqueness. There are two possible subtypes of variation 3. In the process of education, depending on a 
teacher’s efforts and a student’s preparedness, either reflection or creativity can become the dominant factor.
Since the formation of creativity depends on many conditions, which are difficult to control, it is possible to speak 
about the existence of mixed systems, i.e., the systems expressing sometimes reflective and sometimes creative 
qualities. The teacher’s task is to reasonably balance these fluctuations in the system ‘a teacher – a student’, being 
guided by pedagogical and psychological methods. These fluctuations can also occur at the individual level of a 
certain student, often influenced by conditions beyond the control of the teacher.
Reflective structures work with the exterior world. Creative structures, except for the effect on the exterior world, 
have the ability to change their interior world. Thus, the scope of their actions is wider. The internal changes can be 
in some way linked to the external situation. For example, a creative person is able to implement the well-known 
saying: ‘If you can’t change the situation, change your attitude towards it.’ When the reflective system is ‘stalling’, 
the creative one helps it to adapt to the reality. The result of productive reflection (developed reflective culture) 
should be the creative adjustment of the individual educational trajectory. In the case of negative reflection (poor 
skills of reflective culture), the result can be the reduction of learning motivation and diffidence in one’s abilities, 
including the creative ones. In case of poorly developed or blocked reflection, reflective processes are spontaneous 
and unorganized, and the creative result of reflection in the form of insight is random. 
The first-year students lack the skills of projecting their own educational trajectories. Therefore, the pedagogical 
support of the process of studying a foreign language is especially important when the teacher is working with first 
year students. If reflection prevails over creativity, the student is maximally subjective. The student of reflective type 
is capable of rational projecting of the creative strategy of his educational activities, individual and research work. 
He can quite clearly understand, define and declare his cognitive interests.
Identifying the characteristics of the components of reflection and creativity is necessary for the formation of 
scientific and methodological basis of RCA. Let’s refer to the classifications proposed by the Russian scholars in the 
field of pedagogy. S.A. Konovalova notes that creativity includes the following manifestations:
x emotional responsiveness;
x motivation for making the creative product;
x skills of creative activity (Konovalova, 2006).
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Variation I
Initial reflective and innovational process
There is a remote connection between the notions of 
‘Reflection’ (R) and ‘Creativity’ (C), which are functioning 
autonomously. Reflective and creative interaction is low.
Variation II
Intermediate reflective and innovational process
The notions of ‘Reflection’ (R) and ‘Creativity’ (C) 
intersect each other by the characteristics of their 
components; we observe the stage of activation of 
reflective and creative interaction.
Variation III
Advanced reflective and innovational process
           
Reflective and creative interaction seems to be balanced 
and efficient process. The existence of two subspecies is 
due to the personal development of a student and 
pedagogical impact in the educational process.
Prevailing of creativity on reflection, or reflection on 
creativity is a natural process.
Fig. 1. Variations of a personality’s reflective and creative position.
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Creative potential, which is often considered to be the synonym of creativity, includes the following components:
x motivational and objective; 
x content;
x activity and operative;
x reflective and evaluative (Naumova, 2012).
We have identified emotional, cognitive and activity and practical components of reflective culture. The 
emotional component of reflective culture includes the needs of the individual, motives, interests, attitude to the 
future profession and the expression of one’s creativity in the future professional activity. The cognitive component 
of reflective culture includes assessment of personal abilities and traits, one’s life goals, the extent of professional 
knowledge and professional identity. The cognitive component of reflective culture, to some extent, coincides with 
the motivation for making the creative product, because cognition regulated by reflection produces motivational 
factors. Activity and practical (behavioral) component of reflective culture includes creative attitudes and 
dispositions, aspiration to professional creativity and creative decisions making (Razdorskaya, 2014). 
The components of reflective culture (emotional and activity and practical) resemble to some extent the 
manifestations of creativity/creative potential (emotional responsiveness and the skills of creative activity). The 
cognitive component of reflective culture is necessary for the comprehension of motivation for making the creative 
product. Intercultural competence, which is developed in the students at the classes in the foreign language, consists 
of the following components:
x emotive component which includes values and motives;
x cognitive component (information competence connected with the knowledge of the cultures of the world);
x operative and active component, which includes a number of intercultural skills, which are actualized in the 
process of the dialogue, and one’s ability of intercultural communication (Kazakova, 2006).
These components are interconnected with the components of reflective culture and the manifestations of 
creativity (Fig. 2). It confirms the appropriateness of the application of RCA as a synergetic system in the process of 
teaching foreign languages in non-linguistic University.
The structure of the continuous interaction of the components of reflection and creativity is aimed at the complex 
development of the following competences in the students studying a foreign language:
x professional and subject competence (knowledge, abilities and skills of the usage of professionally oriented 
vocabulary, communication skills, creative writing skills, skills of annotation of the scientific articles, etc.) 
formed at the practical classes in the foreign language;
x social and cultural competence, which is formed at the classes in the elective course ‘Languages and 
Cultures of the World’;
x research competence, formed in the course of educational and research work of students; the RCA involves 
interdisciplinary links, the initiators of which must be the specialized departments of the university;
x linguistic and creative competence which is formed during the students’ individual work which is carried 
out, in particular, in the form of didactic dramas.
The nature of a student’s activity, occurring in a rapidly changing educational environment, imposes extremely 
high requirements for a student’s reflexive culture and creative activity. In this study, we have identified the 
relationship between the manifestations of creativity, the components of reflective culture and the components of the
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Fig. 2. Structural similarity of the elements of the RCA.
intercultural competence, which confirms the expected effectiveness of RCA worked out by us. Comprehensive 
implementation of the approach implies the adequate pedagogical support of the creative development of a student’s 
personality.
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